
Through the Daring Discoveries project we've swum through pools 
of material, hidden in caves, been a bit scared, slimed paint right up 
our arms, painted each others tummies and printed with them. 
We've created homes for animals. We've composed poems and stories,
played with props and been in new spaces. 
We've been really calm and really excited and learnt lots of new 
things together. This is our story….
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darts (Doncaster Community Arts) is a community arts company working all over 
Doncaster with people of all ages, abilities and backgrounds. Working closely in partnership 
with a wide range of statutory agencies and local organisations, our ambition is to increase 
the ability of every single person we work with. Through active participation in creative activity, 
darts enables local people, groups and organisations to build their ability, confidence and 
skills, assisting them to play a crucial role in the cultural, social and economic regeneration 
of their communities. 

darts has received national recognition for its innovative approach to community arts and is 
one of the largest deliverers of participatory arts work in the country. 

Creative Partnerships provides young people across the country with the opportunity to 
develop creativity in learning. It is a change programme designed to build sustainable 
relationships between schools, creative individuals and organisations. It aims to transform 
the aspirations and achievements of young people; develop creative approaches to 
teaching across all aspects of the curriculum and develop the practices of creative 
practitioners and organisations who wish to work in schools. Clap             Feather Scary

Dance Sticky           

Sing            Giggle

Splat wow!

Paint            



 - Arts Development Manager for Education at darts

Helen trained as a visual artist, specialising in printed textile design,
selling contemporary design work internationally. She began to work 
freelance as an artist for darts after attending workshops with her first 
child. She has since developed visual arts work and training across 
education settings, with a particular focus on the early years. Helen is 
committed to championing the use of arts and creative learning 
throughout the early years by working in partnership with artists and 
education partners to enhance opportunities provided for very young 
children. Helen managed the development of the Daring Discoveries 
project and observed the sessions whilst overcoming her fear of 
singing in public. 

Helen JonesDr Cathy Nutbrown - Reader in Education, 
University of Sheffield

Cathy began her career as a teacher of young 
children and has since worked in a range of settings and 
roles with children, parents, teachers, and other early 
childhood educators. She is currently a Reader in 
Education at the School of Education at the University 
of Sheffield, where she directs the MA in Early Childhood 
Education. Over 30 publications in the field of early 
childhood education include work on children's rights, 
early literacy, assessment, curriculum, and work with 
parents. Cathy is committed to finding respectful ways 
of working with young children, and sees the concept of 
quality as the development of curriculum and pedagogy 
in the early years which fosters a climate of respect for 
young children as dynamic and able learners.

Moya Sketchley - Visual Artist

After a 70's childhood running around barefoot, climbing trees, and 
picking exotic fruit in Communist Mozambique. Moya was transported to 
secondary school in Rotherham. During the miners strike of 1985 her 
mum was invited by the women's support group to document their 
story. Witnessing those events at that historical time, thankfully, 
irreversibly warped Moya's sense of reality. (She grew up thinking it 
normal that the bathroom doubled up as a black and white darkroom.) 
Moya now lives in Sheffield and has two children. She studied Fine 
Art Combined and Media at Sheffield Hallam University and 
has 13 years experience of working with children on a broad 
range of art projects. When not working at darts she can be 
found at her studio at Persistence works in Sheffield.

 - Drama Worker

Katie's background is in Performing Arts. She has 
travelled internationally touring theatre to New York, 
Hong Kong, Taiwan, Nepal, India and of course around 
the UK. She came to Doncaster in 2004, when her 
partnership with darts began. She still works freelance 
for various Theatre Companies around Yorkshire and 
enjoys the mix of work in community arts and performance.

Katie Matthews

 - Project Co-ordinator for Education at 
darts

Hannah has a background in visual arts, specifically 
textile design and surface pattern. Although still 
practising, her own work became less significant as she 
became involved in Community Arts administration in 
2000 and later sat on the management committee for a 
Theatre in Health and Social Education Company in 
Leeds. This interest in Community Arts led her to darts 
in 2003 where she became a Project Co-ordinator for 
Education. This role has fuelled her passion for arts and 
Early Years. She now manages a weekly workshop for 
under 4's and their grownups at The Point, home of 
darts. She co-ordinated the Daring Discoveries project 
and observed the sessions, along with Helen, enjoying 
every minute from playing the wicked witch to having her 
feet painted luminous yellow.

Hannah Verow
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Helen Jones

Over the last few years, darts has undertaken substantial pieces of work within early years 
settings, building some strong relationships and useful tools for creative work. Although 
the relationships were sustained, the pieces of work never felt joined up, so darts approached 
Creative Partnerships, Barnsley, Doncaster and Rotherham for support to develop this work
right across the early years sector, aiming to forge new relationships and extend ongoing 
relationships with practitioners and children. Hence the 'Daring Discoveries' project was 
conceived and developed in partnership with Cathy Nutbrown at the University of Sheffield.

We wanted to explore ways of working right across the sector, with Sure Start Children's 
Centres, non-maintained private day nurseries and school nurseries. Working across this 
wide range of settings gave us access to the full age range from birth to 5 and the ability to 

work with children, both with and without their parents present. The settings were selected in 
partnership with Doncaster Early Years Service based on relationships that darts had already 
worked on developing.

In July 2005, we held a team day at The Point, home of darts, for all of the partners that were 
to be involved in Daring Discoveries. It marked the beginning of the project which has involved 
working with 2 artists, 6 early years settings and an early years researcher to investigate 
successful ways of using arts based learning. 

Since then we have delivered 18 sessions at each of the 6 settings and together we've swum 
through pools of material, hidden in caves, been a bit scared, slimed paint right up our arms, 
painted each other’s tummies and printed with them. We've created homes for a range of 
animals. We've composed poems and stories. We've begun to use props and been in lots of 
new spaces. We've been really calm and really excited and learnt many new things together.

The project has broken new ground in the use of Artists in Residence in early years settings. 
The project is unusual in:
The wide age range of the children (birth to five years)
The diverse range of settings, which include a play bus, a library, private day nurseries and 
maintained Foundation Stage settings
The detailed documentation of processes and practices of the artists
The development of ORIM in the Arts

It has tested the boundaries of what is possible in a range of settings and has demonstrated 
that it is possible to work effectively and successfully on arts based approaches in a range of 
conditions and even in the most restricted of spaces.

In the final phase of the project, the team worked jointly in one setting, Sunny Bright Day 
Nursery. This setting was selected from the original six and chosen for its capacity to provide 
the best conditions possible for the artists, children and practitioners to work together on 
something new and different, using visual and dramatic approaches to the arts. 

Each phase of the project has been observed using a combination of photography, film, 
collection of language and other visual data. This book is a snapshot from 378 hours of 
observations and over 6000 photographs. It contains data from the project, case studies, 
material sources, an explanation of the 'ORIM and the Arts' framework, and we hope will be
a useful tool for all practitioners and artists. 

Daring Discoveries
Arts Based Learning in the Early Years

1

1 ORIM and the Arts Framework page 10

6 7



 ReggioChildren (1995) Le Fantane: Da un progetto per la construczione di u Luna Park degli uccellini [The 
Fountains: From a project for the construction of an amusement park for birds]. Reggio Emilia: Reggio Children
 Lindqvist, G.(2001) When small children play: how adults dramatise and children create meaning Early Years 
21, 1, 7-14
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 Hancock, R. and Cox, A. (2002) 'I would have worried about her being a nuisance': workshops for children 
under three and their parents at Tate Britain Early Years 22, 2, 118
 Harrett, J Young children talking: an investigation into the personal stories of key stage one infants Early 
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Children, the Arts and Learning

Cathy Nutbrown

Humans always have made their mark on the world!  We created the arts. Ancient civilizations 
have left traces of their own essential relationship with the arts. These can be seen, for 
example in: the paintings and intricately crafted artefacts of the Minoan Empire in the temple 
at Knossos; the paintings in the cave of Chauvet-Pont-d'Arc; Ancient Egyptian paintings and 
artefacts. All depict the lives, loves, battles and fears of their creators. Storytelling too, is 
essential to the human condition and traditions of storytelling have evolved through many 
cultures: Travelling people throughout the world; the Native American Indians; the Aboriginal 
people of Australia. Stories, often passing on guidance for dealing with life's challenges 
(however big or small) have been told throughout humanity's generations. Since the beginning 
of humanity, men and women have used the arts to depict their lives, to confirm their human 
identity, to communicate with others, to face their fears, to celebrate their triumphs, to mark 
events in their lives and civilisations. 

The arts are central to human life. People draw, sing, dance and tell stories because it is part 
of being human and this is why the arts are so crucially important in the lives of young children. 
This is why the arts must take centre stage in any early years curriculum. This is why early 
years practitioners need support to secure a place for the arts in early years settings. In 
recent times, worries about underachievement in literacy and numeracy in primary and 
secondary schooling have led to a demise of the use of the arts in many schools. In some 
cases this has also lead to a reduction of arts-related activity in the early years as children 
are 'prepared' for more formal schooling at five years old. But we know that this strategy is 
counter productive. 

If we look to developments in Europe we can see, in Scandanavia and in Northern Italy, for 
example, how a focus on the arts can enhance children's learning in all aspects of their 
development. The now familiar work of Reggio Emilia demonstrates how arts based curricula 
and experienced support from artists can give rise to learning in all aspects of an early years 
curriculum. Such projects promote sustained, shared thinking and foster children's learning 
'in community'. In Sweden, a physical environment and adult involvement which stimulates 
and enables children's dramatic play has been shown to enhance young children's 
imaginations and involvement.

Studies and projects closer to home have confirmed that the youngest children can respond 
to, and enjoy, involvement in the arts. Work at Tate Britain for children under three and their 
parents has shown how artist involvement can open up new avenues for parents to explore 
and enjoy the arts with their young children. We know also of the importance of talk in early 
years settings and recent research demonstrates the centrality of oracy and storytelling in the 
early years curriculum. Recent arts-based learning projects have shown that even short-term 
involvement of artists can enhance the early years curriculum, and current early years 
curriculum policy acknowledges the place of the arts in young children's learning. 

Young children need the arts to help them learn central lessons in life: how to communicate 
ideas, collaborate with others, stick with a problem until it is solved, that sometimes things 
don't work out, that sometimes there is disappointment, that others can take pleasure in the 
things you do. The arts enhance early years curricula, not simply by promoting children's 
ability in traditionally established areas of learning and development but also in those lesser 
mentioned, but centrally important, areas of life.

All over the world we can see the importance of the arts in nourishing humanity. Daniel 
Barenboim's West-Eastern Divan Orchestra is a testament to the hope that music made by 
young people can help to heal and bring understanding and tolerance of different beliefs and 
cultures. Young children in Doncaster, working with artists who open new doors to the arts 
in their earliest years are no less important. Seeing the possibilities of song, dance, music, 
drama, paint, sculpture and storytelling helps young children to develop vital aspects of their 
humanity. They engage in the arts because it is the most natural thing for them to do because 
it is impossible for them not to. The task for adults in the early years is to ensure that children 
have the best of opportunities to make art alongside good 'models': skilled artists and 
practitioners who understand that to work with the arts with young children is to nurture humanity.
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Daring Discoveries has used the ORIM framework  
to analyse aspects of learning and development in 
the Arts.  

The ORIM and the Arts framework distinguishes 
four strands of development in the arts (materials 
and experiences, imagination, skills and 'talk about 
the arts') and  identifies four key roles for settings 
and artists whereby they can provide Opportunities, 
Recognition, Interaction and a Model of users of the 
arts for each strand of development identified in the 
framework. 

The following pages use observations and 
photographs to show what can be achieved 
in each of the cells in the ORIM and the Arts 
Framework when practitioners, artists and children 
work together.

Planning and reflection using the ORIM framework 
can help to identify aspects of development in the 
arts, and in adults’ roles where more work might be 
needed.

 

STRANDS OF DEVELOPMENT IN THE ARTS
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The ORIM and the Arts Framework 
The ORIM and the Arts Framework 

 This was originally developed and evaluated in literacy work with 
parents (Nutbrown, C. Hannon, P. and Morgan, A. (2005)  Early 
Literacy Work with Families: policy, practice and research  London: Sage)

The ORIM Framework

TALK ABOUT
THE ARTS

MATERIALS &
EXPERIENCES SKILLS IMAGINATION

1

1

10 11



Opportunities for exploring 
materials and experiences….

Hiding in boxes…like baby wolves 
in their dens…

Painting the floor and painting 
their bodies…

Holding colours in her hands
until they merged into a 
'sticky, squelchy…' blend

Looking through… 

and hiding under a parachute of 
colour…

Opportunities around skills….

Ashaq led the drawing around Tariq.  Ashaq was very gentle as he 
drew around him. Then they both helped to draw around Zara. 
Bailey watched waiting for his turn. Each time they discussed what 
size paper they would need. The children worked in large scale, 
listening to Moya's suggestions around techniques and working 
together to ensure they fitted all their bodies on the large sheets 
of paper.
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Opportunities for imagining….

“I can't see 

             cos it's dark in there.” 
“I'll get a torch.”

“We'll have to hang it on something.”

“There's a spider on the roof!” 
“You'll have to swim.” 

“You'll have to watch 
out for sharks.” 

“I need to get my vest off first.” 

Opportunity for talk about the arts…. 

Katie:

Sam: 
Katie: 

Katie becomes Betty and tells them about 
herself and shakes hands with everyone.

 'When I open this box, I'm going to 
put on a hat and become someone else!'

‘A stranger?'
'My mummy told me not to talk to strangers!'

Joe: 
Madison: 
Joe: 
Daniel pretends to be a dog
Katie : 
Joe: 

'I'm Mr Pancakehead from Mexborough.'
'You're supposed to be a clown!' 

'I can magic away Daniel.'

'Did your  magic powers do that Joe?'
'Yes! And Madison and Ethan are my 

children.' 

Madison became Auntie Joan who
was 50 years old. She got up and 
put her hands on Ethan and Daniel's 
heads. (Daniel) 

 (Ethan).
'This is my dog 

and this is my cat Jasper'

Katie created a situation where the children were encouraged 
to talk about their new characters
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The children were fascinated by the ocean drum. Abigail put her nose really close to the 
surface of the drum. She watched the little balls roll from side to side. Noah began to beat 
the ocean drum, with a repeated rhythm. He kept coming back to the drum, beating the 
same rhythm. Ashley's mum encouraged him: 'Well done, really good.' 

The children were gathered around the drum, holding on to the rim, working out how to hold 
it and solving the problem of getting it high enough to tilt it. Their mums shouted 
encouragement: 'Brilliant!' 'That's really good!' 'Sounds fantastic!'

Ashley's mum supported their exploration of the drum by counting the drum beat and 
modelling a drumming action for Ashley.

Recognising children's use 
of materials and experiences….

Recognition of skills….

'Hello.'

'You've made a great puppet and 
you made up a puppet play.'

'Hello.'

'I like this picture of your family…
I like how you used the pastels too!'

All the hats were packed back into 
the basket and Katie said 'Wow! 
When you put on those hats you 
became different people, different 
characters. You became somebody 
else! You were acting. You were 
actors.’
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Recognition of children's imagination….

Katie showed the children a stuffed fox. They
began asking questions and making comments 
about him:

The children went on to imagine that they 
were a fox or a wolf and prowled around 
making scary wolf like sounds. 

Katie said: 'Wow! You really were being like 
that scary fox!' 

'You were thinking about what it was like to 
be the fox, using your imaginations.'

'Has he got a wet nose?'

‘Why is his mouth open?'

'We want it in the Wolf's tummy.'

'He's scary.'

'Not really scary.'

'He's come from a zoo.'

'It's like a Daddy.'

Angry

When I'm angry I'm grumpy
Like when mummy forgets her phone
And your hands go like that (fold hands)
If someone stands on your toe

When I'm angry I cry and stomp my feet
I'm sure you wouldn't want to meet me
When I'm…
ANGRY!

When I am angry I lay back and kick my legs
And punching makes me angry
So I look at the wall
And don't look at anyone else

When I'm angry I cry and stomp my feet
I'm sure you wouldn't want to meet me
When I'm…
ANGRY!

Fighting makes me angry
And a little bit cross
So I tell Mrs Morris
Cos she's the boss

When I'm angry I cry and stomp my feet
I'm sure you wouldn't want to meet me
When I'm…
ANGRY!

Madison 

Hannah

The numerous poems written by 
the children working with Katie 
were typed and made into a book 
- thus showing recognition of their
involvement in developing the 
poems. The book has an important 
place in the classroom, enjoyed 
and valued by children and staff.

'I made up a play with
Joe and Hannah. The others 
watched and clapped like the 
audience.'

'I did some marbling 
with marbling inks. Katie showed 
me how. She said I did it really 
good!'

 

Recognition of children's 
talk about the arts….
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Interaction 
around skills.... 
Molly toddled over and pointed at the
fox. Moya asked if she wanted to draw. 
She sat on Moya's knee to draw the fox.
Molly pointed at the fox with a chalk. 
Charlotte helped by passing Molly 
colours. Molly made a range of marks 
on the paper whilst looking at the fox. 
Moya and Charlotte's interaction with 
Molly ensured that she was included in 
this experience and was able to combine 
her own mark making with her intent 
focus on the fox.

Interaction 
around
materials and 
experiences….

The bubble machine.

'Catch 
them!' 
George's mum held him up 
high to catch the bubbles. 
George reached high with 
his arms, then hugged his 
mum. 

The children searched for the 
bubbles which had landed on 
the floor. George collected a 
bucket to catch them in.

Noah sang to himself and 
smiled as the bubbles flew 
down around him.

Abigail stamped on them 
with her feet, 'Me, me, me!' 
Reaching up high for the 
bubbles and swinging 
her arms.
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Bears Can't Dance...
Bears can't dance
They can't drive
They can't skate
Bears like to roll around with their mates
Bears are fast
They wear racing stripes
Like a Zebra they are speedy
So speedy YIKES
Bears can't dance
They can't drive
They can't skate
Bears like to roll around with their mates
Sometimes bears hoot like owls
Sometimes they like to roar and growl
They sleep in caves, with bunk beds to the sky
They climb to the top and sleep really high
Bears can't dance
They can't drive
They can't skate
Bears like to roll around with their mates
Bears love chips and fish fingers and flowers
They'd happily sit and eat for hours
They do bear burps and say Pardon Me
So watch out if a bear asks YOU for tea
Bears can't dance
They can't drive
They can't skate
Bears like to roll around with their mates

Interaction around talk about 
the arts....

Interaction Around 
Imagination....
In a series of poem-making sessions with small groups 
Katie encouraged the children to imagine. 'Bears Can't 
Dance' is a poem which was developed out of the children's 
imaginings about being a bear. As they talked together, 
made suggestions, laughed, puzzled, danced, wished, 
Katie noted all their ideas and their imaginings became 
a poem.

In the following extract Moya helps Charlotte to focus on observing colour by drawing her 
attention, quite specifically, to different parts of the duck and encouraging her to look for the 
detail in the many different colours of its feathers.

Moya is talking to the children about the colours they need to paint the ducks. Where would you like 
to start? With the head? Or the beak? Or the feet? 
Moya: Where have you started?
Charlotte: 
Moya: His wing, its lovely isn't it? 
Charlotte looks closely at the duck:

Moya sits next to Charlotte and begins her own drawing of the duck. She talks as she draws…
On the beak there's a bit of black too.
Charlotte:
Moya draws, Charlotte watches.
Charlotte picks up the chalks:
Moya: They're chalks.
Charlotte:
Charlotte sits on Moya's lap and adds to Moya's drawing of the duck's beak.
Moya points to the duck's head: Look at this amazing purple there!
Charlotte returns to her own drawing. Sam is watching her. Katie begins to draw the tail: 

Charlotte:  (pointing to the duck's wing feathers). 

Moya: They kind of glisten… you can see black and blue and green… what else?
Charlotte: 
Moya passes the box of chalks to Charlotte: Do you want to find some orange?
Charlotte selects a stick of orange chalk and applies bold strokes of orange. 
Moya: Those amazing colours there on the wings, Look at that Charlotte, that is absolutely lovely.

His wing.

 A yellow beak… I need a yellow beak now. I'm doing the
yellow beak now.

 It's yellow!

 What are these called?

 Chalks, black chalk!

Waddle, 
waddle!

There's purple here too
You have to look carefully or you don't see them. This is amazing! This duck is amazing!

Orange!



Modelling working with materials 
and experiences….

Throughout the Daring Discoveries Project, 
artists, parents, grandparents, carers and 
practitioners worked alongside children 
modelling various arts related skills: painting, 
sticking, drawing, dancing, storytelling, 
performing….

The children saw artists and other adults 
solving problems, making suggestions, trying 
things out, enjoying the experiences, sharing 
their work, planning what happened next. 
They saw adults using materials and 
experiences, imagining, using a range of skills 
and talking about the arts.

Moya lay down on the floor of the library and 
began to draw the squirrel. Maisie spotted her 
and, choosing the same colour of paper and 
her own selection of coloured pencils, she 
lay down too and they drew side by side. 
Occasionally Maisie glanced over at Moya. 

This was the first time the children had seen
an Ocean Drum, Katie demonstrated to the 
children how to move it to create various 
sounds and how to choose difference sized 
drums for different sound effects….

Modelling skills….
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Working on the classical story
of 'Peter and the Wolf', Katie 
and three boys were weaving 
the forest canopy which would 
hang above them, from lengths 
of fabric. 

They were talking about the 
forest and Katie started to 
imagine: 'This is the dark forest 
in here - we might find Peter.'

Joseph: 'It's sometimes scary in 
the forest.' 

Harry: 'Sometimes it's sunny 
and we can go for a walk and 
have a picnic.'

Isaac: 'Ooooooh! It's dark in 
here, the Wolf might be here! 
I'm not staying here!'

Modelling imagination….

Moya was working with the children, mixing colours on an acetate film on the overhead 
projector which projected the images on to a large screen. She said:  'I'm mixing some 
colours. As the colours mix they go brown. We know that from our colour mixing 
yesterday.'

Modelling talk about the arts….

26 27



Rosie was supported by a practitioner as she joined in with the body painting. Whilst some of 
the older boys ran up and down the large sheet of paper, daubing paint on themselves, 
each other and the paper, and two of the older girls sat on the periphery slowly and 
cautiously painting their toes and their tummies, Rosie sat on the lap of her close adult. 

She had a small daub of lime green paint on a plastic dish. She dipped her finger in and 
smeared it onto her tummy, a look of deep concentration on her face. She lifted her finger 
to the adult's face. 'It's green, Rosie, green paint, on your tummy and on your finger!' Rosie 
touched her chin, leaving a green daub of paint there.

Profile - Rosie 15 months 

Later, with her feet on the paper and having been given a pot of yellow paint and a 
brush, Rosie continued to explore the paint. The look on her face seemed to say, 'What 
is this?' And she found some delight when she transferred paint from her own hand to 
that of the adult.

Rosie worked with the paint, touching it tentatively at first then using a paintbrush with 
some confidence - for almost 30 minutes. This opportunity to explore paint included: 
sustained support from her close adult; materials ready to hand and in quantities sufficient 
for her to handle; 'permission' from those around her to participate; uninterrupted time 
to explore at her own pace. 
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Profile - Alice 2.5 years

Moya and Alice are painting a duck which they have made over the past days, by covering
an inflated balloon with papier mache and attaching wings and a head made from foam 
rubber.  Moya is using the stuffed Mallard duck as a reference point. Moya talks about the 
duck, its feathers, the colours in the wings and neck. 

Moya: Can you see that brilliant purple there on his neck?
Alice: 
Moya  And a sort of browny…

They stick some coloured feathers on the duck, chosen by Alice from a bag of feathers 
dyed in a range of vivid colours. Alice spends some time looking through the bag of 
feathers as if it is treasure; she seems immersed in the colours and the movement they 
make as she waves each in the air. She smiles.

Moya quietly ensures that the paint is in plentiful supply, topping up each container before 
it runs out. Alice applies layer after layer of paint. Moya remains seated with her, occasionally 
talking about the colours, the direction of the duck’s feathers, the shine of the paint, but 
often providing quite silent, sustained support.  

Greeny there…
:

For some 20 minutes Moya and Alice stick feathers to the duck, Alice lingering over her 
choice of colours, exploring their movement and their texture and placing them on the duck. 

Alice's hands are as colourful as the duck; she is immersed in this sustained experience of 
colour and texture. 

Alice moves to work on the neck of the duck and her actions change from slow lingering 
brush strokes to long, quick, quite vigorous movements of the brush as she adds colour - 
purple, then orange up the neck of the duck.  

She smiles to herself then turns laughing to look at Moya. Moya laughs too! Moya and 
Alice have been working on her duck for 45 minutes.  and 
she and Moya go to the hot air hand dryer where Alice tries to dry her duck. 

She shows her duck to one of the practitioners. 'Ducky!' she shouts proudly  in a sing songy 
celebratory voice.

 'Wack! Wack-Wack!'

 'He's wet! He's been swimming!'

 'Ducky!'
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Profile - Tabitha 3 years
Moya: It's glue Tabitha, I'll get some more.
Tabitha: It's trickly like water.
Moya: It's sticky, can you feel?
Tabitha: looks like water. It's not paint.
Moya: It's glue. You can make things stick 
to the paper with it.
Tabitha: It makes patterns.

Tabitha continued to explore the glue. One 
by one, and time and time again, she dipped 
a piece of card, a glue spreader and a large 
paintbrush into the tray of glue. She watched 
the glue fall from each onto the paper.

She resisted any suggestion that she might 
use the glue to stick anything onto the paper 
on which she was kneeling. The black grains 
of sand were nearby and she scattered some 
onto her glue, seemingly surprised when 
some of the grains stuck to her glue patterns. 
'Oh! It's gone now.' she remarked as the 
sand covered her glue.

In her exploration Tabitha seemed to have 
two questions in her mind. 'What is this?' and 
'What can I do with it?' She was immersed in 
discovery, absorbed in trying out, patiently 
watching, repeating her experiments, thinking.  
Her curiosity and individual 
pursuit was understood, respected and 
facilitated. Tabitha's agenda, Tabitha's ideas, 
Tabitha's curiosity took over. Moya patiently 
watched and waited until she was needed.
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Profile - Joel 3.5 years
Joel and the Ocean Drum. 

'A big wave.'

'I can make a 
small wave on 
there.' 

'See all the 
different colours.' 
Joel and the puppets

Joel: 
Dean: A puppet.
Joel: 

Dean: I'm doing a mummy one.
Joel:
Dean: What colour eyes has mine 
got Joel?
Joel: 
Joel's gran: Oh it's beautiful.
Joel: 
Joel chatted to Dean: 

Dean: Can you help me stick a star on?

What are you doing Dean?

Got his trousers on and some
eyes.

'It's got orange hair on.

And his nose.

I want some of these stars on.
Is yours 

having white hair?

Joel, the light and the colours
Katie was using the overhead projector with
a range of materials to place on it: coloured 
cellophane, tinsel, furry pipe cleaners, leaves, 
food colouring and water. The image was 
projected onto the wall and ceiling of the play
bus. Joel hugged his gran tightly and 
watched.
Joel: 
Katie: I wonder where it is now? Do you 
want to come and do it Joel?
He chose a feather duster-  waving 
it in front of the screen. Joel placed an object 
on the screen then looked at the wall to see 
what effect it had had.

Joel chose some green cellophane and 
looked through it holding it up to his face and 
smiling.

He helped Katie to mix some food colouring 
with water, using a plastic syringe to suck up 
some colouring and squirt it into the water. 
Joel squeezed a little drop of the coloured 
liquid onto the acetate on the overhead 
projector. He placed a pink fabric heart on 
top of the green liquid and pushed it around 
with his fingers. He looked towards the image 
that was being cast on the wall. He dropped 
more liquid to the acetate, working very 
carefully with great precision. He kept looking 
at the projector, then turned to watch the 
projected image on the wall and watched the 
liquid projection roll down the wall. 

A caterpillar.

 A mouse!

 A little one right at 
the top.
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Artists’ voices….

'The dynamics of each setting were completely different - the context of each 
determined the type of work possible and the relationship with children.'

'All work has to be inclusive of practitioners. As time went on and I came to 
understand each setting more I felt able to complement their work.' 

'I think artists in settings present a 
different way of looking at things and of 
discovering things and this can reach
babies as much as 4 year olds. There 
was considerable engagement from 
very young babies: watching an artist 
animate a puppet, or tap out a rhythm, 
or put paint on their bodies, or being 
tickled by a rainbow of ribbons  - even 
watching the older children dressing up 
in preparation for a play or spending 
time exploring a pot of paint.'

'It was very important for me personally 
that when devising the activities that 
the approach would take into account 
the strengths and uniqueness of each 
setting.'

'An important factor was the positive 
responses from the parents.'

Parents’ voices…..

'She loves it!'

'Oh! She really enjoys that!'
'She's a fish!'

'He'll be there all morning. He loves gluing.'

'Look at her. She's so into this…'
'The birds the children made were amazing!'

'They had a great time making the forest.'
'I'm amazed at all the things they have done, storytelling, painting - Amazing.'

'All weekend she's been singing a song “What's in the bag”, she's told me all 
about it!'
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Practitioners’ voices….

'From young babies to four year olds, they all joined in.'

'The children really enjoyed taking part.'

'Excellent!' 'Some of the quieter children became 
really animated and involved.'

 

'I have incorporated many of the ideas into the curriculum.' 

'Fantastic!'
'Hearing the wonderful descriptive language the children were using was magic!'

'The children were delighted! 
Experimenting, 
receiving praise, 
being encouraged.'

'Some parents worked alongside their children - 
the children really liked that!'

'I saw children smiling at their work.'
'All too often children have to face a world of restrictions and boundaries, and 
the fear of failure; but through Daring Discoveries children are free - in the 
arts and no one can tell them they are wrong!'

'We got ideas of things to do, and resources
that we would never have thought of. We're 
buying an Ocean Drum, they loved that!'

'You can do so much with a cardboard box and a length of fabric!'
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Carrying out observations 

On each of the 126 sessions that were delivered 
by the artists, there was an observer present. 
The observer's role was to observe the process 
by recording language, collecting visual data, 
logging creative outcomes such as stories and 
poetry and being almost an outside eye to talk 
through sessions with the artists. The majority 
of observations were carried out by Helen Jones 
and Hannah Verow. The children got to know the 
observers as well as the artists, therefore becoming 
comfortable around the cameras, video cameras 
and notebooks. Observations were made without 
making judgements on what the children were 
doing and how they were responding. The 
observers didn't plan who or what they would 
observe before a session began. They would 
decide once the session had started - it was 
usually easy to decide on the observation focus 
once the session was in full flow.

Participant observation
Sunny Bright Day Nursery 
- 14th March 2006

Laura added to her drawing with a pen. She 
worked quietly and was focussed on her work, 
sticking tiny bits of black and white images onto 
her paper, then layering glue 
over the photos. ‘Who’s that 
there?’ she asked me as she 
stuck a photo of Jack on it. 
She glued over him- ‘I can’t 
see him.’ I said to her, ‘A 
picture like that, where you 
use lots of different 
photographs is called a 
montage.’ ‘Mine is a party’ 
she replied.

The children were looking at a series of black
and white photographs from the project. There 
was lots of rich language and excitement as 
they saw their friends and events that had 
occurred as part of the project. Moya 
introduced the idea of using the photographs 
to make a collage with.
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Guidelines for developing successful Artist in Residence projects in early years 
settings

From the artists…
'It's essential not to be precious about ideas and to allow children and practitioners to take 
you on journeys you would never have predicted.'

'It's very difficult to structure sessions in the way that you would for older groups and I felt a 
lot of my personal development was in adjusting to the needs and expressions of this age 
group.'

From the practitioners….

'I'd say really get involved in planning work alongside the artist as much as you can  - learn 
from their ideas and techniques.’

Partnership brings out the best

Plan together
Agree roles and responsibilities, knowing who is doing what
Be clear about how many children can be involved at any one time
Artists should share their aims and plans for sessions with practitioners 
Agree working space and storage space
Practitioners should share ideas, wants, concerns with artists
Clear information should be provided for parents about the artist’s role and what their child 
might be able to experience by working with an artist
Allow freedom within the framework of the session. Children will take you to the most 
unexpected parts of your imagination if they are able to lead
Artists should be artists not practitioners, but that doesn't mean that they can't be 
involved in making teatime a wonderfully rich Mad Hatter's tea party or that they don't 
make tidying up part of the fun! 
Make sure you debrief at the end of each session. Even if it is just five minutes. It helps 
everyone to get the most out of a session
Children's needs are paramount in any project. Everyone working with them needs to 
be clear about what is in their best interests

Recipe 
for an 
Early 
Years
Arts 
Project

'If we had been a little bit involved in the planning, the thoughts that were going to go into 
the session and then, during that week, before the next session, we could have just sat 
together and said, How are you going to use this now? How are you going to put it into 
your own practice?'
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Useful things to read and look at….

Books

Articles

www.surestart.gov.uk/inspiringcreativity

Useful Websites

www.bigeyedowl.co.uk

www.earlyarts.co.uk

www.room13scotland.com

www.sightlines-initiative.com

www.surestart.gov.uk

www.eureka.org.uk

www.isaacsuk.co.uk

www.work.ac.uk/crec/

www.discover.org.uk

Experiencing Reggio Emilia: Implications for Preschool Provision. Abbott, L and Nutbrown, C. (eds.) / Open University Press 2001  

Making Sense of Children's Drawings. Angela Anning, Kathy Ring / Open University Press 2004

Supporting Creativity and Imagination in the Early Years. Bernadette Duffy / Open University Press 1998

Drawing and Painting Children and Visual Representation. (2nd Edition) John Matthews / Sage Publications 2003

rd  Th Thinking: Young Children Learning and the Role of Early Education (3  Edition)Cathy Nutbrown / Paul Chapman 
Publishing 2006

Gillespie, A. (2006) Children, art and artists Early Education Summer 2006
Hancock, R. and Cox, A. (2002) 'I would have worried about her being a nuisance': 
workshops for children under three and their parents at Tate Britain Early Years 22, 2, 118
Malaguzzi, L (1998). For an education based on relationships Young Children 
November 9-13

'Inspiring Creativity' Leaflets 
Under the Sea; A space for Role-play / The classroom outside: A wilderness space / A Tactile space for babies: A creative space for the 
very young  / Paper Trail: Transforming a space with paper

  information about early years education including activities and festival dates.

  database of early years arts activity 

 

  

  Sure Start brings together universal, free, early education and more and better childcare, with greater support 
where there is greater need through childcare tax credit, children's centres and ongoing support for Sure Start local programmes

  Eureka! The Museum for Children is the first and foremost hands-on children's museum in the UK designed 
especially for 0 - 12 year olds.

  Creative consultancy company, website includes many links to creative organisations and resources

 - Centre for research in Early Childhood

  a fantastic museum for 0-8 year olds centred around Hootah the alien and making stories!

reads of 

Visual Learning in the Community School / Dramatic Learning in the Primary School
Shirley Brice Heath and Shelby Wolf / Creative Partnerships 2004

 The Room 13 studios, based in various schools in Scotland, are organised and run completely by the 
students themselves to explore artworks, create photographic collaborations, or use the computer to make digital works

Sightlines promotes the growth of children's creative potential through innovative projects, reflective 
practice, professional networking between artists and educators, advocacy, training and support. Sightlines is also the UK reference 
point for the Reggio Children Network
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