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Enjoyment and achievement in partnership
Do we really need to find enjoyment? Is it lost?

How does enjoyment in learning relate to achievement?

from the

Department of Children, Schools and Families and most Local Authorities'

Children and Young People's Plans recognise enjoyment as an important factor in

the lives of our children and young people so one would assume that “No, it isn't

lost”

(DCSF 1 of the 5 principles that underpin the plan, Dec 2007)

Yet the goal of experiencing enjoyment is often perceived as elusive with

seemingly no one taking ultimate responsibility for encouraging it.  When we

attend to enjoyment, we have to ask hard questions:

Every Child Matters, The Children's Plan - Building Brighter Futures

“Children and Young People need to enjoy

their childhood as well as grow up prepared

for adult life”



1) Can we measure enjoyment?

2) What are the benefits of enjoyment?

3) Who or what can bring enjoyment?

4) How does enjoyment relate to engagement and achievement?

5) What difference does enjoyment make to preparation for life?

Intuitively, we know that trying to find answers to these questions will help us plan

positive learning environments.  Learning can take place in a variety of

surroundings:

those that are predictable, with routine and ordinary events

those that are non-ordinary, for example, museums, parks, theatres, and

sports venues.

Similarly, the ordinary environment of the classroom can be rendered non-

ordinary by guests such as artists, community historians, scientists, and

storytellers, all of whom can add creativity and innovative thinking opportunities

through the introduction of the unexpected.

The push for academic achievement can squeeze out opportunities for finding

pleasure in learning and more often than not, when we think about learning,

agendas and targets centre not on enjoyment but focus on achievement.

Doncaster Local Authority recognised how easy it is for this to happen, and with

progressive and creative thinking they included enjoyment as a priority in the

Revised Children and Young People's Plan 2007-2009:

(Doncaster's Revised Children and Young People's Plan 2007-2009)

In order to pursue this goal, Doncaster MBC funded research to explore the

concept of enjoyment and its role in the lives of children and young people. darts,

l

l

“To increase the opportunity/ability of

children and young people to enjoy life”

In both ordinary and non-ordinary learning

contexts, finding pleasure in what we do

brings with it other benefits such as pride,

desire to do and learn more, and a willingness
- even an eagerness - to involve others.

Doncaster Community Arts, was commissioned to look at the relationship

between enjoyment and achievement and to develop creative and effective

techniques to measure and monitor levels of enjoyment.

is a community arts company that works across Doncaster with people of

all ages, abilities, and backgrounds, and in partnership with a wide range of

statutory agencies and local organisations. darts' ambition is to increase the

ability of every single person with whom we work and we constantly strive to

advance our own capabilities for learning.

Through active participation in creative activity, darts enables local people,

schools, groups, and organisations, to build their ability, confidence, and skills.

The goal for darts is to enable individuals, organisations and institutions to play a

crucial role in the cultural, social, and economic regeneration of their

communities.

Since 2006, darts has been lobbying for enjoyment to be recognised as a priority

in the Children and Young People's Plan with the ultimate aim of increasing

enjoyment's role in how services are delivered for children and young people. In

January 2007, darts began bringing into its realm of inquiry examination of the

role and impact of enjoyment in learning. darts has subsequently been carrying

out research into enjoyment, trialling techniques on our own creative projects.

Once funding was secured in September 2007 to pursue the specific issue of the

relationship between enjoyment and achievement, darts designed and developed

the research project described here.  The goal was to establish a team of artists to

work with two Doncaster primary schools and two ethnographers to build a

participatory research project which focussed on exploring enjoyment's role in

ordinary and non-ordinary learning environments. Throughout the work, darts and

school staff, artists and teachers, pupils and researchers developed questions,

devised and modified methods to collect data, and created means of analysis.

This collaborative team has followed through on its belief that if young people are

to achieve their full potential as individuals and community members, they must

have opportunities to enjoy learning and the chance to carry forward this pleasure

into the possibilities of lifelong learning. Funding came from the Neighbourhood

Renewal Fund (NRF), Education Standards and Vol/Com 0-19 Forum.

darts

darts and enjoyment

Rather than uncover a linear relationship

working amongst all three the research
uncovered a more complex interdependent

relationship.

About darts
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The partners

The project

In consultation with the Primary Strategy Manager for Doncaster, darts identified

two primary schools who agreed to participate.

The partner in planning data collection, framework development and data analysis

was Shirley Brice Heath from Stanford and Brown Universities with whom darts

has a long standing collaborative research relationship.  Working with her was

Caitlin Whelan from Brown University.

A team of four artists worked on this project.  These were; two workshop leaders

(a dancer and musician), a documenter (a photographer) and a lead artist who

was also the on-site internal researcher who was present for all sessions that took

place within the two schools.

The research in the two schools was carried out with young people in Year 5 (9-10

year-olds). Both schools are in Doncaster wards that fall into the lowest 10% for

overall deprivation nationally. School A is a voluntary aided school (faith school),

and therefore has a catchment area outside of its demographic area. School B is

a community school and has a catchment area that comes from within the

community in which it is based.

Each class was divided into two groups to reflect a mixed range of ability with 14-

15 young learners in each. In one school, one group worked with the artist for one

session a week over four weeks whilst the other group worked with their classroom

teacher. After four weeks, the groups swapped round, allowing each group to

experience both learning environments over an eight week period. In the other

school, the same process was followed, but the time period overall covered only

six weeks due to sickness.

The artists

The learning environments

Out of the two Year 5 classes, eight young people of varying abilities were chosen

by the teachers as case studies. The lead artist/researcher conducted detailed

participant observations of the pupils selected as case studies and interviewed

them on a one-to-one basis at the end of each session.

Prior to the delivery in each school, the teacher and the artist met together to

identify the area of the curriculum on which the delivery would focus.  The specific

targets on which teachers and artists agreed to focus were:

vocabulary,

fluency in poetic and descriptive language,

coherence in story-telling

Artists and teachers worked out their common and differing assumptions about

the work, and devised means of collecting information and determined processes

that teachers and artists would follow in their work with each of the two groups.

l

l

l

School B (Group 1)

School B (Group 2)

School A (Group 1)

School A (Group 2)

Week 1 2 3 4 5 6 7 8

Time with TeacherTime with Artist
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Participatory research

Partners and their roles

Types of data collected

What are the limitations of our study?

Participatory research

Partners and their roles

What happens through participatory research

is that everyone learns to look more closely,

think more deeply about what is and
what is and consider everyday

language and actions.

ordinary
non-ordinary

In the more usual outside evaluators come into a situation,

bring their own instruments and questions, collect their data, and go away to

write, leaving the insiders to learn only from the final product - the report - and

not from the overall process.

By contrast, is inclusive and open.  An external researcher

works with those on the inside to make decisions and to think about the purpose,

plans, and process of the inquiry.  Such research is or in

that the researchers record what IS happening in a situation rather than what is

NOT taking place. For example, the ethnographic researchers would not write

down that a pupil was “not being respectful.” In the

the researcher records the actual language and actions used, describing as closely

as possible what actually happened without making any judgements.

With participatory research insiders and outsiders learn together and they are

open to what they may find. Essential to participatory research is that participants

help develop instruments of data collection. The goal of participatory research is

for everyone to understand at the outset the key ideas behind the inquiry.

Along the way all participants join in thinking together about

how the process is going. Participants do an early analysis of data to determine

whether or not they need to collect different kinds of information.

The participants and their roles in this study

were:

who lobbied for attention to be

given to enjoyment, conceived the idea and design for the study and brought

all the participants together.  She analysed the data during both phases and

oversaw production of the final report.

who worked on-site in the two schools,

met with all partners to plan data collection and analysed data throughout

the study. He wrote field notes, documenting every session and he

interviewed the pupils selected for case studies.

summative evaluation

participatory research

participant observer-model

formative evaluation

Finding Enjoyment, Gaining
Achievement

Arts Development Manager:  Emma Crook

Lead artist/researcher:  Jim Lunt

qualitative ethnographic

l

l
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Class teachers in the two schools

Students in the two schools
Combo

Artists: Janet Wood and Hayley Beecher\Faye Roberts

External researchers: Caitlin Whelan and Shirley Brice Heath

Documenter: Les Monaghan

who met with Jim, clarified the plan and

process and gave feedback along the way. The teachers selected two high-

achieving and two lower-achieving students for case studies in each of the

schools. The teachers developed lesson plans to help pupils achieve the

language goals (vocabulary, fluency and narrative coherence) agreed in

discussion with the artists.

who talked with Jim and their teachers about the

inquiry and helped develop the , a fun record in which pupils could

reflect on their learning after the session.

who worked in the

schools and met with teachers along the way to ensure open communication

about goals and schemes of work.  The artists created lesson plans that

would help pupils achieve the language goals agreed in discussion with the

teachers whilst creating the .

who asked

probing questions, reviewed data, and discussed with the lead

artist/researcher ways to develop instruments of assessment (Combos) that

pupils would use to show their reflections on enjoyment, engagement, and

achievement.  They analysed the data and wrote the report.

who took photographs of the pupils at work with

both teachers and artists.

Case studies: lead artist/researcher's field notes of observations of the eight

selected students

Teachers' and artists' verbal feedback given to the lead artist/researcher

throughout the process

Documenter's photographs

Combo notebooks written by each pupil

Combo notebooks of case studies plus interviews by lead artist/researcher

Observations were based on the participant-observer model. The lead

artist/researcher's role was to observe the process by recording language and

behaviours, without making judgements on what the children were doing and how

they were responding. We were particularly careful to describe only what the

children WERE doing and never to indicate that they were NOT doing something

else.  The focus for these observations was the group of eight individuals selected

by the teachers.  Four of these individuals were selected as the case studies to be

described in this report (see Chapter 3).

non-ordinary

Observations and case studies

Types of data collected

Photography

Combo

Photographs taken during each session provide visual documentation that

captures moments in which the young learners displayed a range of emotions and

levels of involvement with the tasks set by the teacher or the artist.

Whilst photography and observation capture external evidence of behaviours, we

also wanted the young learners to reflect on the extent to which they enjoyed,

engaged, and learned from the tasks they were given by their teachers and the

artists.

On a visit to the schools prior to the start of the project, in collaboration with the

lead artist/researcher, the pupils provided the language they wanted in the

Combo. They chose words they would use to describe whether or not they were

enjoying learning tasks, how much they felt they were engaged and if they had a

sense of achievement. Pupils in each school provided a slightly different set of

words and only those words contributed by pupils in that school were included in

their ombo The examples of the Combo provided here show the vocabulary

proposals of the pupils for the rankings and for the illustrative materials.  Their

understanding of as an inner state is reflected in their choice of the

“thinking inner-speech” bubble, while their sense of the unfolding nature of

is portrayed in the use of the scroll. comes in the form

of a trophy.

The Combo, prepared according to the pupils' specifications, was ready for them

the first week of the project.  Using this tool, the pupils could reflect at the end of

the session with the teacher/ artist on their inner states whilst they had carried

out the tasks their teachers and artists had given.  These Combos allowed the

researchers to see the self-assessment capabilities of the students at work on a

sustained basis.  Moreover, the pupils' involvement in creating these instruments,

along with their participation in initial and on-going discussions about their

experiences around the tasks, meant that they shared ownership of the ideas and

goals of the research. Analysis of how these self-assessments changed over the

course of the weeks of the project represents a substantial part of our analysis of

results.

C .

enjoyment

engagement Achievement
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Combo for School B

What is your target today?

Combo for School A

Ok             3

Dull             2

Boring             1

Brill             4

16

3

2

None             1

All             4

3

2

Not at all             1

Lots             4

What is your target today?

Enjoyment Check

It was...

Enjoyment

How much did you enjoy this session?

Alright             3

Naff 2

Rubbish             1

Cool             4

Engagement Check Engagement

How much did you concentrate

this session?

Achievement Check Achievement

this session?

Did you achieve the targets set

for

3

2

None             1

All             4

3

2

Not at all             1

Lots             4

Excited

Bored
Laugh

Smile
Moan Frown
Jump up and down

Focus Fidget

Laugh

Chat

Didn't listen
HappyThink hard

Enthusiastic
Day Dream

Angry
Frustrated

Smile
Showed people

Proud

Give up
Confident

Enjoyment Check

It was...

Enjoyment

How much did you enjoy this session?

Engagement Check Engagement

How much did you concentrate

this session?

Achievement Check Achievement

this session?

Did you achieve the targets set

for

Giddy

Bored
Happy

Smile

Sigh Day dream
Jump around

Focus Fidget
Bored

Don't say anything
JoyfulTired

Disapponted
Head down

Smile

Ask for help

Proud
Show other people

Give up

Happy Weird

16 17
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The ombo came about through modification of other tools that darts had

previously used to capture enjoyment. The previous techniques used were

and the The Role on the Wall is a drama

technique that captures qualitative data by asking the participants to identify

behaviours, words and feelings during an activity. The Enjoyment Record Sheet

provides a quantitative record by asking participants to rank enjoyment,

engagement and achievement levels on a sliding scale (0-10) after each session.

The Combo combines the collection of quantitative data with qualitative data

allowing us to do the following:

Check the consistency between the scores the young learners give

themselves and the words that individuals choose to represent these scores

(i.e. level 4 = smiling and happy, level 1 = frustrated and bored)

Reflect a relationship between the words selected, thus allowing us to identify

the key behavioural triggers for the participants in positive and negative

learning experiences

When filling out the Combo, the case study learners were asked by the lead artist/

researcher for further explanation if there appeared to be anomalies between

scores and behaviours.  The lead artist/researcher then recorded the explanation

the young learner gave for this discrepancy.  The children were especially

encouraged to give the story behind their scores, although steps were taken to

ensure that they did not feel that they were being asked to justify their choice of

quantitative values for their involvement.

C
Role on

the Wall Enjoyment Record Sheet.

l

l

During this process we were able to

identify specific points or elements in the learning process that triggered positive

and negative scores and behaviours.

Baseline assessment
At the outset teachers developed a baseline activity (i.e. writing exercise or

observation of oral responses) that could be used to track the achievement of the

children on one or more of the aims and objectives set for the block of activities.

These baselines were completed at the beginning and end of Phases 1 and 2.

However, the manager of the project and lead artist/researcher agreed at the end

of Phase 2 that the time periods for each of the phases were too brief to be

regarded as adequate or accurate assessments of the increase in achievement.

For sustained improvement in language development learners have to have time

and practice over a substantial period of time.

Young learners at different developmental stages will, no doubt, differ from

adults in the nuances of meaning ascribed to certain words. We have tried to

offset this limitation with our multiple forms of data and cross-check through

interviews asking Combo respondents to talk about deeper meanings of their

selected descriptive labels for and

Young people will be more likely than adults to be influenced by the last

impression of an experience. Thus, if their last impression was negative, that

view can cover the entire experience and impact on their self-assessment.

The climate or culture of schools differs; some are highly traditional, while

others devote themselves to particular emphases, such as sciences and

maths and the “feel” of the school as learning environment is influenced by

the history and location of school.  No two schools reflect the same climate

for learning. It may be that such differences between the two schools of this

study influenced the levels of involvement of the young learners in the

participatory research.

Ideally, any research study of a specific intervention or phenomenon will have

pre-tests and post-tests.  We attempted to develop baseline assessments

with teachers but, in the end, agreed that these carried little meaning.  For

sustained fluency in language to develop, learners have to have time,

practice, and meaningful roles and relationships over a substantial period of

time and this study was limited to 8 weeks.

It is important to recognise at this stage the limitations of our research, primarily

that of time, in order to set the background for our findings and discoveries.  They

are inherent in the variables that we could not control.  We note these below:

l

l

l

l

enjoyment, engagement, achievement.

What are the limitations of our study?
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Analysing the data

Creating the combos

Finding and understanding the words

Self assessment with reflection

Ordinary and non-ordinary learning environments

Analysing the data

When one works and learns in a happy state,

one is more likely to carry learning forward

than when happiness is not involved.

Our goal as we pulled the data together throughout the eight weeks was to

identify patterns that would give the beginnings of answers to the questions set

out in the Introduction. We particularly wanted to understand the relationship

between enjoyment, engagement and achievement, and what happened in young

learners' minds as they participated in activities and completed tasks during

their sessions with teachers and artists.

It is important to recognise the limits of any study that looks at impact on

learning over such a relatively short period of time. Therefore we have been

particularly cautious to look at what the data indicated and to appreciate the

data for what it suggests rather than for what we might have expected it to

conclude.

Most notably one of the main findings in this research was that enjoyment,

engagement, and achievement move together as learners work at tasks set

within lesson plans. Only 5% of all the scores for the combos showed no

correlation between the three. The three do not work in a linear process, but in

overlapping configurations that involve other aspects of emotion, self-appraisal

and focus (see diagram).  Recent medical and human development research

shows that emotional states influence memory, awareness, and engagement of

multiple senses (hearing, vision, moving).

21
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Creating the combos

Finding and understanding the words

As the combos (pictured in Chapter 1) show, the two-page spread allowed the

learners to note their learning target for the lesson and to reflect on their level of

enjoyment, engagement, and achievement.   On the first page, the pupils

indicate their own levels (ranging from 4 as highest assessment to 1 as lowest)

of enjoyment, engagement, and achievement for each session.  Their rankings

are expressed in words (cool, alright, naff, rubbish) that the pupils proposed

themselves.

On the facing page, the words that came from the young learners appear in the

accompanying illustration.  These words show what learners are thinking.  The

ownership that the pupils felt in creating this document was demonstrated in the

girls' objection to the figure on page two being male in the first draft.  Thereafter,

the artwork of the combos was adjusted so that girls received combos with

female figures and boys received combos showing male figures. These

instruments carry a strong validity, since they came from the users and were not

imposed from outside the world view of the young learners.

From the beginning, the lead artist/researcher, teachers, artists, and external

researchers wanted to ensure that the language of the inquiry came from the

young learners. Our records of their use of words showed several strong patterns:

Since we had the combo data, observations and photographs, as well as case

study interviews, across the entire eight weeks, we could test an initial

hypothesis that happiness would accompany achievement. When students enjoy

themselves they tend to become engaged in the material.  With high levels of

engagement high levels of achievement become more likely.

We also wanted to know how learners recognise and feel their engagement.  All

of them reported that focus is a key element of being engaged.  Attending or

staying tuned into a task matters.  Young learners pointed out that when they

were focussed on a task, they were not necessarily happy all the time for focus

can lead to frustration or annoyance. A sense that one lacks understanding,

skills, or information to be successful in a task can create these states.

Nevertheless, so long as learners can move in and out of being focussed or can,

ideally, stay focussed, they move beyond boredom and disappointment to get a

sense of joy that comes when achievement seems possible.  For students to

achieve in the classroom they must be happy through their involvement in their

work.  Finding pleasure in a learning task results in thinking hard, focussing and

1. Happy is the only word that the young learners chose to characterise their
preferred state of being in all three categories of enjoyment, engagement and
achievement.  Therefore, it appears that happiness is both product and process
orientated, showing the strong link between the three categories.

2. Learners also offered smile, which we analysed as an action that indicates to
others one's inner state of being happy or joyful.  Therefore, in doing our
quantitative analysis, we also combined these three terms to reflect happiness.

staying with the lesson.  Together these mental states help learners take in

information, gain skills, and often go beyond what adults ask of them.

Students who gave us the word enthusiastic also tended to propose focus.  This

combined pattern followed through in the self-assessments they gave in the

combos throughout the study. Enthusiasm is the direct corollary of the

relationship between our happiness category and our focus category.

Enthusiasm is clearly linked with happiness.

Through this process of analysis we learned that, rather than being a chain

reaction of first enjoyment then engagement with achievement as the end result,

the pattern the young learners showed is much more interlocking, fluid and

consistently interdependent.  For example, being bored means also being

disengaged from what is going on and achievement is thereby thwarted.  Since

students who said they were enthusiastic also said they were focussed, we see a

direct relationship that binds together experience, enthusiasm, happiness and

staying focussed on the task.

If a learner is enthusiastic about material

then he or she is likely to be happy and to

enjoy the learning.

22



These conclusions may be stated as follows:

Most young learners marked “confident”, “proud”, and “showed other people”

under achievement. None marked it under enjoyment or engagement. These

latter terms are process orientated while achievement is a product, outcome, or

end result.

For young learners to feel confident or proud about their work, they seem to

know that they must be focussed and that they will thereby experience positive

emotions (such as joy) as well as negative (such as disappointed or bored).

We conclude that a motivational platform for future learning results from having

l

l

l

Focus is a crucial vehicle that takes learners into engagement and
achievement.

Enthusiasm is a manifestation of happiness. Students who displayed
enthusiasm (rooted in happiness) were also likely to display focus.  Thus
there is a link between the feeling component of the self-evaluation with
the action component. You feel enthusiastic; you act focussed.

The young people favoured two particular words that are associated with
the scores they gave for enjoyment, engagement and achievement. The word
enthusiasm occurred with happiness 36% of the time and focus 50% of the
time.

all these affective dimensions working together in any learning task: enjoyment,

engagement, and achievement.

The combos, along with observations and responses from teachers and young

learners, led us to an unexpected set of results in our study.  These centre on

the extent to which the young learners were able to assess the feelings that only

they could ascertain from their actions which others observing could only

assume where taking place.  Enjoyment in its very nature is complex; it is within

the individual and how it is displayed through actions will vary from individual to

individual. For example in enjoyment the same feeling may be observed many

different ways by an observer. However achievement is felt by the achiever and is

also observable and measurable by observers who can also judge the evidence

of achievement.  By the very nature of enjoyment it is essential that any

assessment involves the individual's self assessment.

Confidence, young learners noted, is associated with inner state and usually can

be determined only through the learner's self-assessment of how he or she is

moving towards satisfactory achievement of an outcome or goal.  Highly

debatable within the research world is the question of the extent to which

confidence or self-esteem relates to the quality of the achievement. The combos

give good insight into this issue, for we calculated the number of times over the

eight weeks that the young learners could assess themselves negatively but chose

not to and similarly, how many times they could judge themselves positively.

We conclude that the young learners judged themselves with negative

characteristics relatively rarely throughout this research.  Yet this does not mean

that they then gave themselves overall positive assessments.  Instead, they

carefully discriminated among types of positives they applied to themselves.

They were equally discriminating in their judgements of which features of

positive attitude and engagement went along with which states of enjoyment

and their appraisal of their achievement.

To put the statement above in numbers, the following bullet points below give

figures for the total number of times over the 14 weeks (8 + 6 in  the 2 schools)

that the 61 young learners could have offered assessments that indicated they

gave up, were frustrated or annoyed, on the one hand, or bored, daydreaming or

were not listening, on the other.  [Note that the figures below take in the pupils'

times with both teachers and artists.]

Out of 424 possible opportunities to assess themselves as having given up,

the learners did so only 28 times (6.6%)

Out of 232 possible opportunities to indicate that they were frustrated, they

did so only 17 times (7.3%)

Out of 424 possible opportunities to say that they were annoyed, they did so

only 22 times (5.1%)

l

l

l

Self-assessment with reflection

25

36%

50%

14%

Happy

Other

Focus

The relationship between enthusiasm, happiness and focus

24



It would therefore be easy to conclude that pupils either enjoyed the tasks in the

ordinary and non-ordinary learning environments or were unwilling to assess

their learning negatively.  The former appears to be the case as our analysis

shows that young learners discriminated with quite a fine level of detail when

determining how they assessed themselves positively for their own enjoyment,

engagement and achievement.

Out of 1656 possible opportunities to assess themselves as happy, they did

so 763 times (50%)

Out of 232 possible times they could indicate they were enthusiastic, they

did so 76 times (30%)

Out of 232 possible opportunities to judge themselves as proud, they did so

about 30% of the time.

Out of 232 possible opportunities to judge themselves as confident, they did

so about 50% of the time.

Out of 242 possible times they could indicate they were focussed, they did

so 182 times (75%)

Young people were able and willing to identify the subtle differences in feelings

that impacted on their enjoyment, engagement and achievement levels.

Noteworthy is the fact that focus emerged as the most frequent descriptor of

their engagement, showing up more than 75% of the timemore than happiness

or enthusiasm.  Pleasure and joy in learning come with commitment: these

states of enjoyment are not trivial or peripheral to what it takes to learn.

Overall, these figures mean that young learners recognise the centrality of focus

to the various modes of enjoyment and achievement (e.g. enthusiasm,

happiness, pride and confidence) that they attain.  Teachers, other educators

and child development specialists judge this kind of interactive discrimination

as an indication of maturity and significant progress along the path toward

putting one's focus into learning throughout life.

The main focus of the research undertaken was to explore the relationship

between enjoyment, engagement and achievement and the role enjoyment plays

in learning. Alongside we also gave attention to the findings that the data

uncovered on the impact that the non-ordinary and ordinary learning

environments have on enjoyment as they are clearly relevant external factors.

Formal education that takes place in classrooms follows routines, moves in

expected and predictable ways and operates under the guidance of the teacher

as expert.  Most of us think of learning in classrooms as being ordinary.

In this research, the idea was to look at what happens in both ordinary and non-

ordinary learning situations.

l

l

l

l

l

Ordinary and non-ordinary learning environments

The artists and teachers in this study created activities and exercises that asked

the students to do a range of activities to enable the young learners to think

about and practise language skills.

In school A the artists, specialists in movement, asked the pupils to look at

pictures and bring the characters in these pictures to life through movement.
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The young learners were asked to embody their ideas, moving to create

characterisation and also to put into words both their future plans and what they

observed others doing.  In school B the artist, a specialist in music, used stories

and instruments to get the young learners to create songs and music whilst

developing their understanding and use of similes, alliteration and adjectives.

Here is an example of one of the songs the young learners created:

We see circumstances offered by the artists in these instances as non-ordinary.

The task set by the teacher included similar goals of building language skills but

the young learners went through a different process. The young learners were

asked to do what they must ordinarily do in classrooms - talk, listen and write.

Thus we see this situation of learning as ordinary.

When we analysed the combos over the course of the weeks of the project, while

learners were working with either the teacher or the artist, we found the

following pattern:

Chorus:

The witch
The witch

The wicked witch
The wicked wrinkly witch

The wicked wrinkly wobbly witch
The wicked wrinkly wibbly wobbly witch

The witch!

Spots on her big fat face

She's a disgusting disgrace

Chin down to her hairy chest

On top of her vicious vest

Dirty green gross skin

She eats from her own dustbin

Chubby cheeks like a chinchilla

Moustache like a caterpillar

Pointy warty nose

She pongs like mouldy old toes

Her clothes are ripped and ragged

Her hair's all jazzy and jagged

While working on a task in non-ordinary

circumstances, young learners tended to

give themselves more positive judgements

regarding enjoyment, engagement, and

achievement than they did when learning
within ordinary circumstances.

When we draw upon both observations and interviews with case study

participants, we sense that curiosity and sense of risk-taking in the non-ordinary

circumstances lifted the view that young learners had of owning their own

engagement.  The openness of the task furthermore put them into a role other

than that they generally associated with the role of pupil.  Talking and writing,

as well as listening, are the major requirements in classrooms under ordinary

circumstances.  Yet within the non-ordinary tasks of the artist, the young

learners saw themselves as involved in the process of creating.

Brain research indicates that within the creative process, we call upon more

parts of the brain than in routine actions.  When we are in the process of

creating, we perceive ourselves and the world around us in ways that differ from

our usual ways of operating in the ordinary routines of daily life.  Our research

parallels such findings from neurological studies and would indicate the need

and value of bringing the non-ordinary into the ordinary whenever possible.

Doing so gives the best possible conditions for enjoyment, engagement and

achievement.
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Chapter

Three

l

l

Case studies

Bringing the details to the general
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Case studies

Individuals are sharing their story ideas to the whole class.  Robert is chewing his nails,
both hands supporting the weight of his head.  He fiddles with his fingers, makes wide
open eye gesture to the boy sitting opposite.  The teacher says, “Can you all listen
instead of being silly?” In response to this, Robert cups his head in his hands and
makes a gasping noise.  Later he throws his head back towards the ceiling.  He repeats
this gesture and plays with the cuffs of his jumper. On being told to start the task, Robert
walks to his drawer, gets his paper out, sits at his desk and sucks on his water bottle.

Case studies, used in many kinds of research, allow us to inquire at a micro-level.

We use case studies here to give us deeper insight into the broader patterns of

inquiry, such as those we have noted in Chapter 2.

We have selected from the eight case studies only four to present here in detail

through quotations that illustrate patterns that emerged in our content analysis

and quantitative views of the combos.  We are particularly keen here to

demonstrate the interdependence of the relationship between enjoyment,

engagement, and achievement and the impact of the ordinary and non-ordinary

on learners' self-assessments.

Robert, designated as a high achiever in school B, reflected a pattern that all the

males shared: what they thought of their pleasure, involvement, and

accomplishment showed quite clearly in their behaviours.  For example, during

phase one, the lead artist/researcher noted the following:

On this day, Robert notes his enjoyment score as 1 out of 4, indicating that he

was “bored.” When asked about this self-assessment, he says, “I sat with my head

in my hands, bored!  We had to listen to people telling stories twenty four seven.”

His engagement score echoes this assessment (1/4), and he tells the lead

artist/researcher what he did was “chat, didn't listen,” and he notes that he “was

laughing at [another student] who was laughing at me.” His assessment of his

Robert
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achievement is the same (1/4), and he notes that he was “frustrated and gave

up.” He added, “I wasn't doing it properly. I didn't get it all done.”

What we see from this commentary is that the scores for all three categories are

identical and that a lack of interest in the task inhibited his willingness to focus

which in turn significantly reduced his level of achievement. Robert's ability to

identify what he felt and why he felt it shows a high level of self reflection and

understanding of what he needs or doesn't need to sustain a high score in all

three areas.

During phase 2, in the first week of non-ordinary learning with the artist,

observations of Robert  note the following:

For this day's task, Robert gives himself an enjoyment score of 4/4, and he adds

that he was “laughing and jumping up and down.” He assesses the day's work as

“Best lesson ever  we were doing loads of rhythms and making a song.” His

engagement and achievement scores follow a similar pattern, with assessments of

“focussed,” “enthusiastic” and “smiling, confidence.” He says of his achievement,

“The artist told me the target, and I could do it.”

Reading the observations of Robert alongside his own commentary we see that he

responds extremely well to the non-ordinary, marking himself with high scores

throughout all three categories. Enjoyment has a positive and significant impact

on Robert's willingness to focus and to judge his achievement as accomplished.

Later the artist is looking at witch alliterations with the whole group.  Robert sits back in
his chair making alliterative suggestions to the girl next to him.  He sits crossed-legged
on the chair pulling his knees up.  He joins in singing with the artist's operatic rendition
of “The Witch”.  He smiles at the artist's suggestions.  Robert suggests, “Can we have
another “The Witch” at the end?” The artist replies, “Good thinking,” and includes this
idea in the group song.  As the artist revises the full song, Robert sings throughout
wobbling his head as he does so.

Harriet
Harriet, noted as a low-achiever in school B, reflects a similar pattern of being

able to analyse and explain both coherence and dissonance between observed

behaviours and her combo entries.  During a lesson in phase 1, the lead

artist/researcher observes Harriet and notes:

Harriet indicates for herself the highest possible score (4/4) on enjoyment, noting

that she was both smiling and bored, but she “loved” what the class was doing.

She says of her engagement score (3/4) that, “I did a bit when I got bored. I

doodled on the board.” Yet she describes herself as “focussed” within the task.

Overall, she judges her achievement as her teacher's comments might suggest at

the appropriate level of 4/4. Harriet notes, “I wrote the bestest poem and my

teacher liked it.”

Here Harriet's comments make clear that the relationship between the three

categories is interdependent. What we see here is that Harriet did move in and out

of focus but as she 'loved' what she was doing she was able to move beyond

boredom to achievement.

Within phase 2, during work with the artist, the lead artist/researcher observes

Harriet and notes:

Mini white boards are handed out: Harriet complains about the pen that she's been
given.  She then works independently and writes 2 sets of alliterations. The class is
seated at 3 tables (the teacher is describing the next activity). Harriet has a
conversation about the name of an animal she's creating.  She suggests “Rufus” to her
neighbour.  As Harriet starts to write, the teacher comes over to see how she's getting
on.  Harriet sits, pen in hand, suggesting ideas to her teacher.  Once the teacher has
moved away, she asks the girl opposite, “Will you help me?” “Think of some words,” her
friend replies.  Harriet continues to work.  The teacher says to Harriet, “You're really
catching up, Harriet - good girl!”



Harriet sings, “Woza” and stamps feet in the group warm up. As the song becomes
more choreographed she marches with the rest of the group around the room.  She
smiles at other pupils as she does this.  On passing the drum round, she receives it,
stops singing the “Woza” song, and bangs it at the right time (it was being passed
around the circle). The artist asks, “Who hasn't had a part in this story?” Harriet puts her
arm up.  She stands up and leans towards the artist, and she is selected to play a central
part in the story.  Harriet says, “Shall I stand up?” and copies the dialogue lines after the
artist.  She smiles and laughs through the proceedings.  Once the play has finished, she
returns to her chair and puts her arms around her neighbours.  Although not asked, she
continues to act out the remainder of the story.

She gives herself 4/4 on enjoyment, engagement, and achievement.  She

particularly notes that she was laughing and excited, and that she was pleased,

“Because she picked me and I was being useful.”

She notes also that she was happy as she was “thinking hard,” and that she was

watching the artist and trying to copy her. She was “proud” of her work and

pleased that “I didn't get told off or anything.”

Central to both of these occasions (in phase 1 and phase 2) are praise and

recognition from the teacher and the artist and from Harriet's point of view there

doesn't appear much difference between the ordinary and the non-ordinary.

Important also is the extent to which Harriet shows, even within her high scores

for herself, that she is aware that she is not always quite so engaged, happy, and

full of a sense of achievement.  She enjoys feeling that she has focussed, tried,

observed, worked with others and received positive reinforcement from those

around her. She herself finely discriminates states of mind and degrees of

involvement, along with reasons for these assessments of herself. Generally

regarded as “low-achieving,” Harriet shows here a level of maturity in her self-

assessment that suggests more of her abilities at work than might be picked up

in lesson books.

Joe
Joe, selected at school A as a high achiever, is observed at one point during phase

1 in the following way:

The artist asked the group to put life into a character, to show this in movement

and then to talk about their own actions and those of others. Joe gives himself an

enjoyment score of 1/4 and noted that he was “bored.” He further adds, “I didn't

like it because I don't like describing things as I'm doing them.” He describes his

engagement with “disappointed” and further notes, “I just thought I wasn't

concentrating.” His assessment of his achievement parallels his sense of

boredom and lack of involvement through a score of 2/4 and an assessment that

as the activity went on, “I thought I did OK for the first activity but not later on.”

[Note here how he distinguishes his responses in terms of segments of the lesson

or activities.]

Within phase 2, the lead artist/observer notes of Joe during a session with his

teacher:

Joe is stood shifting balance between his feet as the artist talks to the group.  He puts
his hand up and correctly answers the question.  As requested he closes his eyes and
opens them from time to time to look at the artist.  He puts his hand up to answer
another question.  The artist asks, “Who's going to give me their full attention?” Joe
does not respond and makes a “beep beep” noise. Copying the leader activity, Joe is on
task copying physical actions.  The artist asks, “Who's ready for the next challenge?”
Joe gives no reaction, turns around and smiles at another boy.  He then stands at the
back of the room and copies the artist's actions.  He smiles once after a particular
movement. By this stage in the session Joe and the other boys are all at the back of the
hall, whereas the girls are in a straight line close to the artist.  She notices this and
swaps the groups around.

Pairs are chosen to describe each other's pictures to the class.  Joe watches and laughs
with the rest of the class as one boy describes another's picture (in which a pig is eating
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a gate).  Joe smiles when his teacher comments on the pig. The discussion continues, he
itches his neck, looks at the paint on his hands, and then looks at his neighbour's picture.
Joe and his partner are then picked to discuss their pictures.  Joe gives a very accurate
description of his neighbour's picture.  The teacher asks, “Why are there two people on a
roof?” Joe replies, “They are trying to get into the cinema without paying.” The teacher
asks, “Joe - your picture lacks tremendous detail - why?” Joe replies, “I thought I'd
concentrate on the tree.” As his partner then describes his picture, Joe hides his head
behind it and is laughing.

When asked to move to another table he moves in a robotic way smiling.  He then runs

He says of his enjoyment that he “thought it was a pretty good lesson, but I didn't

really like talking about the picture.” He scores himself with a 3/4 and notes that

he was “happy” but with a “sigh.” His engagement score is also a 3, with the

written choices of “focus” and “fidget.” When asked to explain, he says, “I

focussed through most of it - put my head down and worked.  I talked about

irrelevant things at times.” He assesses his achievement with the same score of a

3, and he indicates that he is both “proud” and “happy” with this level of

achievement.  He elaborates: “I think I did well with the second activity, but didn't

give enough information in the first.”

Joe, again like the others is able to offer detailed explanations of the reasons for

his scores. 'Liking' a task has a significant impact on the scores that Joe gives for

the three categories again providing strong evidence of the interdependency of the

relationship between enjoyment, engagement and achievement. The structure and

routine of the ordinary appears to be the learning environment that Joe favours.

Ryan, described by his teacher as a low-achiever in school B is observed on one

day's activity with his teacher as follows:

Ryan

to a chair to beat another girl to it.  Teacher looks at him. “I hope you're sat up and
thinking.” Ryan smiles and taps his pencil against his teeth. Later on the teacher says,
“Ryan, close the magazine, you're meant to be listening now.” Ryan supports his head
in his hand and looks at Jack who is sharing his ideas with the class.  He sits forward and
looks at the teacher, and he then fiddles with his name badge.  He then looks at the wall
and then at the boy to his side.  Ryan puts his hand up but is not asked to respond.  He
spends two minutes drawing on a piece of paper.  The teacher sees him and shouts,
“Ryan - pen down!”

Ryan moves to a chair on the opposite side of the circle to look at the pictures that the
artist is showing to the group.  He taps one foot on the floor then both feet.  He looks
around the room and occasionally focuses on the picture book.  He taps a pencil against
his hand and looks at the book (for about 2 minutes). The class is split into groups of
five, and he works with a girl devising different percussive sounds for speech verbs.  He
leans across the table to talk to this girl who is filling in the sheet.  He smiles and laughs
at comments the girl makes.  Ryan goes to the instrument shelves and tests various
instruments.  He chooses a black drum with two sticks.  He plays this until the artist
asks for quiet. When it is Ryan's turn to perform their story to the group, he plays his frog

For this day's work, Ryan assesses the task as “dull,” and he draws an angry face

and notes that he was “bored,” giving himself an enjoyment score of 2/4. When

asked for further explanation, he says, “it were all right, but in the end it got

boring.” He judges his engagement with the same score and notes that he was

both daydreaming and chatting.  He elaborates, “I concentrated twenty percent: I

was daydreaming.” Of his achievement, he goes for the bottom score of 1 out of

4, noting that he was angry and gave up.  He assesses the day's task as “too

hard.”

During phase 2, on a day when he is working with an artist, the lead

artist/researcher notes:
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on cue and then picks up a blow pipe.  He blows his pipe on cue and then adlibs, “I
draw my sword” pulling out a drum stick.  He then falls to the floor and pretends to be
dead for 2 minutes whilst the group continues the performance without him.  He lies
there until the artist asks him to get up.

Bringing the details to the general

l

l

l

l

l

l

The relationship between enjoyment, engagement and achievement is not a
chain reaction moving from one to the next; instead, these three aspects of
learning interlock in fluid motion and remain interdependent.

Pleasure and joy in learning come with commitment. Enjoyment cannot be
extricated from focus and commitment to a task.

Enthusiasm is interdependent with happiness and focus. Young learners
see their positive emotional states as motivating them to take action in
their learning.

Focus is a crucial vehicle that takes learners into engagement and
achievement.

Fluctuating moments or stages of being focussed on a task will not
necessarily produce positive judgments by learners of their own mental
state.  However, when young learners see themselves as staying focussed
on a task, they are more likely to move out of negative feelings and into
positive feelings and to view achievement as possible.

While working on tasks in the non-ordinary situations, young learners tend
to give themselves more positive judgements regarding their overall
enjoyment, engagement and achievement than they do for ordinary learning
circumstances.

On this day, Ryan assigns himself top scores of 4 out of 4 on enjoyment,

engagement, and achievement. He assesses the day as, “very good  - it was fun

doing different stuff.” He notes that he was thinking hard and listening, and that

he smiled and wanted to show people what he was doing as he worked.

Ryan is clearly able to explain the influence a task has on his enjoyment,

engagement and achievement levels. Significant for Ryan is the need for 'fun' in

order to enable him to focus which moves him into achievement. The correlation

between the three categories is apparent by Ryan's self-assessment. The non-

ordinary has an extremely positive and less disruptive influence over Ryan's

behaviour than routine activities.

If we now have the general patterns of Chapter 2 in mind (see diagram) along

with the cases of the four young learners, we are ready to interpret how the

assessments correlate with one another across enjoyment, engagement, and

achievement.

(from Chapter 2)General Patterns

Nearly half the results obtained by the

combos showed a direct correlation between

scores that young learners gave for

enjoyment, engagement and achievement.

Only 5% of the results showed no correlation at all (this figure is represented by

the 1.7% in each segment).

Out of all the scores given in the combos (total of 395), the score for enjoyment

correlates with the score for engagement 60% of the time and with achievement

67% of the time.  The scores for engagement and achievement correlate 61% of

the time.

Taken together, from the multiple sources of data analysed through mixed

methods of quantitative and qualitative nature, findings demonstrate the

significant role that enjoyment plays with engagement and achievement.  The

interdependence of the three states figures centrally in the self-assessment that

young learners make of their own sense of accomplishment and satisfaction.
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Chapter

Four

l

l

l

What did we learn?

What were our surprise discoveries?

Where do we go from here?

What did we learn?

1. Can we measure enjoyment?

2. What are the benefits of enjoyment?

3. Who or what can bring enjoyment?

4. How does enjoyment relate to engagement and achievement?

5. What difference does enjoyment make to preparation for life?

Our data includes quantitative and qualitative analyses, as well as selected case

studies that give us a micro-picture of individual young learners.  Our data

provides some answers to the questions with which we started that centred on

enjoyment and achievement:

Yes, we can do so with systematic quantitative and qualitative analysis of

observations by external researchers and assignment of descriptive language and

rankings of internal states of pleasure by young learners. The combo is one way

of doing this.

Benefits from enjoyment within learning come not as end product but throughout

and in close interdependence with engagement and a sense of achievement.

Enjoyment enables young learners to sustain their energy and focus with

happiness and it can't be extricated from focus and commitment to a task.

Happiness is rarely present when young people feel that they have a low level of

enjoyment, engagement and achievement, which is demonstrated through the four

case studies.

Pupils experience enjoyment when they have access to focussed activities, and

knowledge that someone else cares whether or not they enjoy their learning plus

praise from others.  Enjoyment comes with ordinary or routine learning situations

as well as non-ordinary circumstances.  Our research showed that enjoyment

levels were high when young people were given ownership over their learning and

when they were in the role of creators and explorers.

All three are interdependent and all are reliant on focus, enthusiasm and

happiness to sufficiently overcome moments of frustration and boredom that

occur in learning. High levels of engagement hold when enthusiasm is present,

suggesting that enthusiasm plays a critical part in the formula of enjoyment,

engagement and achievement. We note that 50% of the time, young learners

reported enthusiasm co-occurring with a high level of focus.  Note also that 36%

of the time, enthusiasm co-occurred with happiness.

Critical here is self-assessment - thinking hard about just what happened to one's

inner state throughout a task. Thinking through enjoyment, engagement and

achievement seems to enable young learners to move beyond simply seeking

pleasure and wanting to have fun to sorting out what is necessary for their own

learning to take place and to carry positive meaning for them as individuals.

Referring back to the case studies in chapter 3 we can see the degree of detail

that our young learners provide about their behaviour and their level of

understanding on what they need in their learning environment. This

understanding will carry forward into later learning.
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Our analysis allows us to conclude:
Enjoyment, engagement and achievement work together in young people's

learning.

Enjoyment supplies the energy through enthusiasm that encourages focus which

leads to pride and confidence in achievement.

We want to keep in mind unexpected discoveries or revelations that came from our

participatory research as they will provoke us to shift some of our thinking about

roles and relationships in learning:

Young learners, whether high or lower achievers:

showed a tendency towards wanting to do more planning, talking and

thinking in groups about what they were doing and wanting to have the

opportunity to shape the work, which was evident with the highest scores

being given for the non-ordinary learning environment

make fine distinctions in their analyses of how enjoyment, engagement, and

achievement come together for them, showing mature levels of self-

assessment

can remember and explain incidents within a lesson and link to these their

own shifts in levels of engagement and subsequently their sense of

enjoyment and achievement

benefit by having a sense of ownership over instruments of assessment,

knowing the goals of adults with regard to pupil learning, and being able to

express their assessment of what happens in a lesson

l

l

l

l

What were our surprise discoveries?

l want to know that others care about whether or not they enjoy their learning,

even when they experience frustration and boredom in the process. This

motivates young learners to focus, self-assess, and perceive the ups and

downs that may be necessary along the path to achievement.

Our process of participatory research and specifically the enlisting of the young

learners in developing the combos enabled us to discover these unexpected findings.

Our challenge is to be proactive with our findings and take action so that

enjoyment, engagement and achievement work together. It is an exciting

opportunity that we must take, to truly be faithful to the drives within central and

local government to deliver on the need for enjoyment in the lives of our children

and young people and to prepare them for adulthood.

The skills and knowledge that will be required of our children and young people in

adulthood are changing all the time as the world markets and economies are

rapidly growing and diversifying. What we can be certain of is that we need our

children and young people to be happy, curious, confident, focussed, enthusiastic,

and have a sense of their own value. With these skills our young people will be

able to adapt to the demands of an ever changing society and more importantly

to shape and influence it.

The findings enhance our understanding of the importance of keeping enjoyment

firmly in our minds when we think about learning and achievement. They should

empower us to make bold decisions about what is needed for every child to reach

full potential.  We have to think more seriously about how we can bring the non-

ordinary or extra ordinary into the ordinary.

Where do we go from here?
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For those of us who live in the world of practice and want to make a difference to

our roles there, the logical question to ask of any inquiry is, “So what? Where do

we go from here?” To respond to this question we need to refer back to the key

findings from this report that we can turn into actions.

Our young learners are able to clearly explain how the delivery of a task impacts

on their levels of enjoyment, engagement and achievement. Therefore we see the

need to create more learning circumstances that require young students to reflect

on their progress through self-assessment based in complex interactions, such as

those between enjoyment, engagement, and achievement and then to respond to

this.

We also discovered that the opportunities in non-ordinary learning circumstances,

such as those provided in participatory research, museum visits and field trips, as

well as classroom visits by artists working in partnership with teachers, are

needed by young people to sustain their enjoyment and engagement in learning.

darts view the arts and their close relationship with language development,

improved observation, and advances in self-reflection and assessment, as critical

to enhancing learning environments for enjoyment, engagement, and achievement

and for developing core skills essential for adulthood.

All art forms require participants to respond, explore and shape the world they are

a part of. When working through the arts participants are encouraged to be

curious and take risks, thus increasing their sense of focus and self. Achievements

are rewarded at all stages through an increased sense of ownership and

confidence towards the work.

Invariably, findings and discoveries call for more research. We feel that this report

is the first in many steps towards raising the profile of enjoyment within all

aspects of life.

darts passionately believe that the arts have
a vital role to play in this journey.  After all

the arts can bring the extra-ordinary into the

ordinary.
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